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Abstract: The purpose of this paper is to examine the role of the teacher in facilitating student-
centred teaching. Central to that is to understand the association between teachers as a leader
and learners as a leader. The paper demonstrates that within HE leadership and engagement in
the classroom positively influences the behaviour of the learners. Positive classroom behavior
leads to improving learner participation. The focus is on facilitating HE learners’ responsible
behavior for them to utilise their maximum potential. This research study has considered the
experiences of students of Higher Education in a UK private institution only. Therefore, the
findings and results may, or may not be, the same for students studying beyond HE, or for those
studying in public sector Universities, or those studying outside of the UK. This paper makes two
different contributions. Firstly, it contributes to the literature on the methods for improving
learners’ educational motivation in general. Secondly, it strengthens understanding of the
combined responsibility of teacher leaders and students as leaders in providing educational
motivation for students to take responsibility for their education and achieve better outcomes
and promote continuous learning.

Keywords: student engagement; inclusive classroom; supportive classroom; classroom
participation; student centred teaching.

Introduction

This paper focuses on Higher Education (HE) students with the aims of facilitating them
to take responsibility of their education and become independent learners. This is done
by investigating the role of teacher leaders and students as leaders in facilitating
responsible behaviour in the classroom, and improving students’ involvement,
participation, and engagement in the classroom.

The role of leadership has been investigated from two different perspectives. The first
perspective is the teacher as a leader and how it can positively influence the student’s
behaviour. Secondly, the role of a student as a leader and how they can cooperate with the
teacher leader to utilise students’ maximum potential, and for their continuous
development. The main sources of these perspectives are Ainscow and Mission (2018),
Alvarez-Bell et al. (2017), Am Eliana (2017), Cocco et al. (2019), Crookes et al. (2013), Cui
etal. (2022); Elk hider (2016), Lee et al. (2020), Murphy et al. (2020), Murphy et al. (2021),
Ozan and Yildirim (2022), Scherzinger, Sriharan et al. (2022), Tucker et al. (2022), Warr
Pedersen et al. (2020), Wet Stein (2019).

There is no clear literature available on the student as a leader and its collaboration with
teacher leaders in improving classroom behavior. There is limited research on
understanding the process whereby the teacher leader and student leader are related to
each otherin achieving a common purpose (Nguyen etal., 2020). There are limited studies

How to cite

Shinde, N., & Bamber, C. (2023). The role of leadership in promoting student centred teaching and
facilitating learner’s responsible behaviour. Management Dynamics in the Knowledge Economy,
11(3), 208-231.DOI 10.2478/mdke-2023-0014

ISSN: 2392-8042 (online)

Journal Abbreviation: Manag. Dyn. Knowl. Econ.

www.managementdynamics.ro

https://content.sciendo.com/view/journals/mdke/mdke-overview.xml


http://www.managementdynamics.ro/
https://content.sciendo.com/view/journals/mdke/mdke-overview.xml
https://orcid.org/0009-0001-3895-5211
https://orcid.org/0000-0001-8555-0690

Management Dynamics in the Knowledge Economy | 209
Vol.11 (2023) no.3, pp.208-231; DOI 10.2478/mdke-2023-0014

showing the role of teacher leaders in empowering students to exercise self-leadership
(Maykrantz & Houghton, 2020).

Maykrantz and Houghton (2020) explained the term self-leadership in their article as a
process of self-influencing through which an individual leads themselves. Again, there are
limited studies showing the role of teacher leaders in empowering students to exercise
self-leadership. This paper also focuses on making students independent learners, the
discussion focuses on student-centered teaching.

The informal qualitative approach was employed for collecting data through interviews
and discussions with HEI colleagues, lecturers, and senior management staff of the college.
Covert observation was also done as a part of the qualitative method where in-depth
research was conducted with observing, watching the actions, behaviour, and
communication patterns of students from diverse backgrounds, ages, sexes, races, and
ethnicities. This observation was conducted over a period of 6 months with a total of 73
students from different level of education. The Secondary data was collected through
peer-reviewed journal articles, and books that were retrieved by a computerized
literature search from the online database Ebooks (Ebbok Central, EBSCO Ebooks,
VLEBooks, Kortext and GoogleScholar) and a search of over 78,000 peer-reviewed journal
titles using a UK University search engine. The structure of this paper includes chapters
such as literature and theoretical underpinning, methodology, findings and discussion,
conclusion and references.

Within this paper, the following research questions are formulated to be answered:

RQ1: Can teachers’ motivation impact the motivation levels of students?

RQ2: Can student motivation impact the motivation levels of teacher?

RQ3: What is classroom management according to a teacher’s and student’s perspective?
RQ4: Whatis the role of teacher leader and the student as a leader in managing withdrawal
behaviour?

RQ5: What is the role of teacher leader and student as a leader in managing disruptive
behaviour?

Overall, the study discusses the collaboration between the teacher leader and a student as
a leader and the role they play together in facilitating learners’ responsible behaviour in
the classroom. Further to this, the answers RQ 1 to RQ5 are given with the review of
extensive literature, observation and case studies and interviews.

Literature and theoretical underpinning
Towards student centred teaching

Students experience different teaching approaches and techniques in the classroom for
example, classroom lectures, group activities, and demonstrations in the form of
experiments. The aim of using different teaching strategies is to keep the students
motivated throughout the classroom session and that they show improvement in their
learning and their academic performance (Dunlosky et al., 2013). Crookes et al. (2013),
Khalil and Elkhider (2016), as well as Tanner (2013) debated on which teaching methods
or strategies are better for higher education student’s and that teacher may choose their
own strategies on how they would like to deliver their sessions based on the content and
learning outcomes.

Shreffler et al. (2019), and Murphy et al. (2020) stated that the teaching methods can
change based on various factors such as classroom size and level, learning outcomes,
characteristics of the students such as gender or age, the academic background of the
students, and the content that is being taught. However, looking at the wide variety of
teaching strategies. Alvarez-Bell et al. (2017) and Murphy et al. (2021) concluded that
teachers should focus on the strategies that improves student’s classroom engagement,
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improves their learning and retention. Shreffler et al. (2019) discussed two distinct
teaching methods one of which is teacher-centred method and other is student-centred
method. In teacher-centred method teacher controls the learning experience and the
activities within the classroom, they provide the required information, whereas students
just passively receive the information, work alone and there are very few opportunities
for the student to interact with the teacher and other students in the classroom.

As this paper focuses on making student’s independent learner, the discussion will focus
on student-centred teaching. As stated by Ameliana (2017), student- centred teaching are
student oriented where there is open communication, collaboration and interaction
between the teacher and students and there is more scope for classroom discussion. In
this approach instead of controlling the classroom, teachers are involved in the learning
process and student can work in groups or pairs and they have opportunities to interact
with teacher and other students.

When discussing student-centred teaching approach, one of the best examples to consider
is of Carl Ransom Rogers and Rogers (1969) who was one of the known influential
psychologists and the founder of humanistic or client centred/ person centred approach.
Carl Rogers claimed that majority of students find a large portion of material meaningless
and thus the learning process involves only the mind. For students to get involved in their
classroom sessions, they should see a personal meaning in the material provided to them,
they should be able to relate to the material presented to them in the classroom.

Carl Rogers described his idea of an ideal classroom environment, and he believed that
teachers should focus creating a warm, and supportive environment for their students
where both teacher and student can work collaboratively in achieving their mutual goals.
In his book “Freedom to learn” published in the year 1969, Carl’s pointed the most
preferred learning environment by students by stating, that students love to be in the
classroom where they can work in collaboration with other students, peer teaching, they
love to carry out their own inquiries and classroom talks which pushed them to think at
multiple levels. In this situation, students see their teacher as a facilitator of learning.
Although he believed in giving students the freedom to learn, he also suggested that
teachers should provide their students with enough limits and requirements. They should
provide students with enough challenge during their classroom sessions and there should
be more structured activities than just theories. Although Carl’s work was first published
53 years ago, his work is still relevant today.

The benefits of student engagement

Authors such as Henrie et al. (2015), Pike and Kuh (2003) (2005), Skinner and Belmont
(1993) discussed the importance of student engagement in shaping the academic
achievements in the higher education system and how the factors influencing student
engagement indicates consistent performance for better learning outcomes.

According to Zhao and Kuh (2004), student engagement involves three factors such as
behavioural, emotional and cognitive. Where behavioural factors include learner’s efforts,
persistence, focus, communication in the classroom, and asking questions to their tutors.
Zhao and Kuh (2004), Skinner and Belmont (1993) Emotional factors include the learner’s
exchange of thoughts, feelings, opiniond and the application of the learning across the
campus. Henrie et al. (2015) Cognitive factors include the learner’s psychological
involvement in the classroom, understanding the concepts and ideas taught in the
classroom, gaining more knowledge, and mastering the skills taught in the classroom.

One of the critical and unsettled questions in the education system is how to improve
learners’ academic performance. There are various factors that are responsible for
learner’s poor academic performance. According to Archambault et al. (2009), Guay et al.
(2008), Spinath et al. (2006), one of the most important factors that contributes to
learners’ poor academic performance is lack of educational motivation.
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Studies conducted by Peetsma etal. (2005), Van der Werfetal. (2008), Wigfield and Eccles
(1994) show that many students showed a decline in their educational motivation after
they transitioned to Higher Education. This is a matter of concern as this is the time when
student develops their identities and start restructuring their cognitive responses to the
education and therefore, it becomes crucial to identify those factors that can help in
improving students’ educational motivation and how to implement those factors for the
continuous learning process.

Establishing the mechanisms of the inclusive classroom

As stated by Meyer and Turner (2006), Pintrich (2004), Taylor et al. (2014), and Yada et
al. (2018), the qualities of an inclusive learning environment include supporting the
learners, ensuring participation, and motivating the learners by recognising their
accomplishments and addressing their inadequacies. Teachers are not educating topic to
a group of students all of whom are the same, but to a bunch of participants with various
experiences, strengths, and needs, which must be acknowledged and respected. Gajendran
etal. (2022), as well as Schiefele and Schaffner (2015) discussed how individuals feel more
a part of the community because to inclusive learning, which also improves learning
possibilities and recognises different learning levels. Inclusive learning is essential in
fostering a culture of respect because it gives students the chance to accept and value the
many ways that people differ from one another and from one another's learning styles.
This further promotes communication and friendship among students, which opens
opportunities for growth and prevents stereotyping.

Lambert-Heggs (2011) and Mayne et al. (2018) stated that teachers should consider the
diversity of the classroom while planning the program and realise that one size will not fit
all. Recognising diversity of the classroom is the foundation of inclusivity. It is teachers’
responsibility to plan how they want to meet the needs of diverse learners. These needs
can be in terms diverse interest, or experiences so that learners get equal opportunity to
learn and achieve.

Ainscow and Messiou (2018) and Herndndez-Torrano et al. (2022) discussed various
methods for analysing learners’ level of understanding. Teachers should promote
inclusion by facilitating communication in the classroom. This can be done by assigning
group work or conducting classroom activities during the teaching sessions. This is a form
of initial assessment for the learners. According to Ainscow et al. (2019), teachers should
evaluate how their students interact in the classroom which will help them in indicating
classroom prejudice and fix the issues. Teachers must be always approachable during the
term, and students should feel comfortable in discussing problems within the classroom
with their teachers without any hesitation.

Facilitating the supportive classroom

Avis et al. (2014) suggest that teachers' focus area should be on ways to support the
learners in achieving their goals. The authors further stated that there are three most
critical factors in successfully achieving learning. Firstly, having a friendly learning
environment where learners are encouraged to perform better, secondly, having a good
and positive relationship between teachers and the learners and lastly, teachers must
believe in their student’s potential.

Lebor (2017) mentions that teachers should remember that whatever support is given to
the learner, the intention behind the support is to make the learner more responsible and
autonomous. Support does not mean spoon-feeding. Teachers must support a student in
making them independent and not dependent. This can be done by giving students the
required skills, information, and ability of taking their own decisions. Shanley (2022)
examined the negative impact of not providing right support to the learners. The learner
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may lose motivation, get into wrong courses, or do not finish the course or struggle to
understand how to progress ahead after they have achieved their qualification.

Beaudoin et al. (2004) discussed about the support that learner requires throughout their
learning process, a few examples of support are, the right guidance, specific information
regarding the chosen course, different skills required for learning and time-management.
Learners also require timely feedback from their teachers, recommendations and
suggestions on how else they can improve, and awareness of employment opportunities
after the completion of the course. Learners also require support outside the classroom
that is not related to their course or subject, however, this research paper’s focus is in on
the academic achievements of the learners and therefore, the focus and discussion will be
related to academic engagement, participation, involvement and educational motivation
of the learners.

Cheatham et al. (2017) argued that along with students, teachers also have their own
needs from the classroom. A few such examples are, when teachers want their students to
attend lectures regularly and come prepared for the lectures. They want their students to
respect them and their authority at the same time, they want students to respect each
other. They want their students to learn new concepts and apply them in their own lives.
They want their student focused and interested in their education.

Methods that enhance classroom participation

Teachers should strive to be fair to all participants and promote conversation and
interaction when providing a session. Teachers should include quiet and reserved
students in the activities to help them feel safe and get over their shyness. Additionally, a
teacher should maintain open lines of communication with everything and is indeed
available, particularly for students who may need assistance with behavior,
encouragement, or learning challenges or personal matters.

A teacher is meant to boost the organisation's policies, to uphold them, and to help
implement. A teacher should lay down the groundwork for the lessons in the first session
and provide several activities that are tailored to various learning styles during the
planning stage. Teacher can advance inclusion with the help of images, captioned movies
and introductory activities.

Leadership

Davis (2011) defined leadership as an individual who takes the organisation in some new
direction, who can solve the problems, who is creative, initiates new programs, plays
important role in building organisational structure and improving quality and through
this process he or she is able to inspire and empower other individuals. On the other hand,
Rost and Amarant (2005) noted that the traditional definitions of leadership were
concerned within boundaries of leadership that discusses about certain traits such as
personality characteristics, and whether leaders are born or made. Roast and Amarant
(2005) further explained that the leadership scholars are more interested in the
components of leadership that helps in understanding what a leader needs to do to
influence others.

With reference to various available definitions of leadership, it is evident that leadership
functions on two terms, the first is providing directions and secondly exercising influence
(Merideth, 2006). With this form of interpretation of leadership, a teacher-leader can be
recognised as someone who falls into a special category of teacher and is different from
most of the teacher. Forster (1997) stresses that every teacher must be educational leader
and they should work toward continuous development and improvement in teaching and
learning experiences not just for themselves but also for their students.



Management Dynamics in the Knowledge Economy | 213
Vol.11 (2023) no.3, pp.208-231; DOI 10.2478/mdke-2023-0014

Although there has been extensive research in the field of education and leadership, there
are various definitions available on the term teacher leadership. For instance, scholars
such as Sherrill (1999) defined teacher leadership as “teacher-leaders are, clinical
educators, clinical faculty, lead teachers and clinical supervisors”, whereas Wenner and
Campbell (2017) defined teacher leadership as “teacher leaders take the responsibilities
not only in the classroom but also outside the classroom”. Further, these views received
a broader approach and authors like Merideth (2006) or Forster (1997), defined teacher
leadership as someone who leads within and beyond the classroom, they contribute to the
community of teacher learners and teacher leaders, moreover they influence other
teachers in improving their educational practices.

There is limited research on understanding the process whereby the teacher leader and
student leader are related to each other in achieving a common purpose (Nguyen et al.,
2020). In addition to the role of leadership in teachers, it is equally important that the
students also lead themselves. Maykrantz and Houghton (2020), explained the term self-
leadership in their article as a process of self-influencing through which an individual
leads themselves. Again, there are limited studies showing the role of teacher leader in
empowering students to exercise self-leadership.

In an article “Effective Stress Management” authors Houghton et al. (2012) discussed the
term self-leadership. According to the authors, self-leadership inspires individuals in
exercising influence over themselves. The self-leadership focuses on three different
strategies. Firstly, the behavioural focused strategies, second is the reward strategy and
third is constructive thought strategies. These strategies are designed for helping
individuals in shaping their behaviour in such a way that they show more involvement,
participation, and engagement in the classroom.

Defining responsible behaviour in the learning process

Teachers can teach effectively only when there is a good classroom behaviour. Teachers
cannot teach and students cannot learn when the classroom environment is disruptive,
violent, or when there is no participation from the students. In an article published by
Dobmeier and Moran (2008), the term disruptive behaviour was discussed as an
obstruction caused by the learners in an adult education setting. The learner has no
intention to disrupt others learning, however the disruption is caused due to the lack of
focus on the task at hand. The examples of such behaviour are being inattentive, acting
out, and being aggressive, violent, or threatening others in the classroom. Other such
examples are when learner gaze out the window, sleep during the lectures, have side
conversation with peers, or even leave the classroom.

Carini et al. (2006) examined poor classroom behaviour from the teachers’ perspective by
providing a few examples; where students distract other students and teacher in the
classroom, students show no participation, low motivation among both students and
teachers, reaching late for the lectures or leaving early, and using mobile phone or laptop
inappropriately during the lectures. Ozen and Yildirim (2022) explained that students
who have behavioral issues face difficulties in sitting still, asking, or answering questions,
and focusing on the given tasks, during the classroom session.

Scherzinger and Wettstein (2019) examined poor classroom behavior from students’
perspective by providing a few examples; where students experience a biased grading
system, favoritism, bad classroom management, and not having a clear behavior policy.
The research conducted by Webster-Stratton (2000) shows that teachers are likely to
disregard the students who show poor behaviour in the classroom; due to this negativity
of the students, teachers find it difficult to appreciate and recognise any achievements
made by these students. As a result, these students receive less instruction, or academic
support and their behavioural problems can become a serious concern in the future.
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Along with managing good classroom behaviour, it is equally important for teachers to use
different assessment methods to improve the motivation of the learners so that they can
have better control over their own learning. Using assessment methods and criteria as
motivation is an important topic in education. The relationship between assessment and
motivation has been increasingly examined after the publication of Black and William
(1998) in their article Assessment and Classroom Learning. There are various claims
made on whether to use formative or summative assessment by multiple authors such as
Brookhart et al. (2009), Stiggins (2009), Woytek (2005) where they discussed how
conducting formative assessment in the classroom can have a positive impact on students’
motivation and learning process. Woytek (2005), examined the link between using
formative assessment, and an increase in student’s achievements.

Authors like Miller et al. (2011) in their research systematically reviewed the impact of
summative assessment on the motivation levels of the learners. According to these
authors, the summative assessment or the traditional testing methods act as the external
motivation for the students, and it may impact the students' desire, willingness, or the
capacity to learn in the long term. Some students are motivated just by the grading system;
however, some students enjoy the process of learning where the learning takes place for
lifelong. According to Salend (2013), teachers can influence the student’s motivation level
through instruction, feedback and assessment. Choosing a right motivational strategy can
be a complex process as some motivating strategies can have a negative impact on
students, particularly on low-achieving students.

While discussing the importance of intrinsic motivation for the students, Ryan and Deci
(2000) stated that formative assessment works as intrinsic motivation for the students as
this method of assessment makes the learning process more engaging, interesting and
enjoyable. Whereas Summative assessment works as extrinsic motivation for the students
where the students are motivated to perform to achieve better grades. Furthermore,
McMillan (2001) stated that for any assessment to be considered ethical and fair, students
must be aware of the assessment method before they begin their lesson. They should be
made aware of the grading system, assignment criteria, and what is expected of them after
the end of the lesson or the module. By giving this information, teachers can prepare their
students for the assessments by giving them enough time to practice so that they get used
to the format of the assessment.

In a learning process, confidence building also plays an important role in students’
achievement and continuous learning. Astin (1984) stated that confident students are
more involved in classroom discussions, they speak more, and ask for help whenever
needed. According to Astin (1994), confident students can pick up material faster than the
other learners.

Confidence is often described as a positive attitude towards oneself and the ability to trust
your own judgments and skills. According to Mattern and Shaw (2010), self-confidence is
closely linked with one’s achievements. A confident student often takes risks, faces all
challenges with a positive mindset and overcomes obstacles. Pintrich (2004) stated that
there are various factors that contribute to building confidence such as experiences,
knowledge, positive surroundings, having right guidance and getting opportunities to
prove one’s abilities. Students with lack of confidence often struggle to communicate their
feelings, ask questions in the classroom, and are extremely self-conscious. This can affect
their learning process.

The tutor as leader

York-Barr and Duke (2004) defined teacher leadership as the process in which teachers
improve their teaching and learning practices aiming to improve the learning and
achievements in their classroom. However, as this paper focuses on the role of the tutor
as the leader in intrinsically motivating the students and making them independent
learners, the definition is narrowed down by building on the work of Bandura (2007) and
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accordingly the teacher leader is positioned as someone who influences the students to
take the responsibility of their own education, improve classroom behaviour, participate
in the classroom activities and discussions, and improve their performance not for only
external rewards, but for self-satisfaction.

From the previous studies that were set out by Katzenmeyer and Moller (2001), Meyer
and Turner (2006), Oqvist and Malmstrom (2018), Schiefele and Schaffner (2015), and
Taylor et al. (2014) for examining whether extrinsic factor (teacher leadership) has any
influence on the intrinsic motivation of the students. However there has been a lot of
inconsistency in the literature that includes the studies of both tutors as leader and
student as leaders and its influence on improving classroom behaviour and making
student independent learners for higher achievements.

Our views on the practice of teacher leadership are to make the students learning as their
primary goal and that a teacher leader should influence a student to the extent where the
students devote their maximum efforts in completing their task and in promoting their
own goals. Teacher leaders should make their students feel comfortable with themselves,
with the other students and with any situation they are in.

Research conducted by Archambault et al. (2009), Guay et al. (2008), Schiefele and
Schaffner (2015), and show that students with higher educational motivation shows
higher achievements than those who have lower educational motivation. Spinath et al.
(2006) stated that if the student’s educational motivation varies in the same classroom,
and that the educational motivation is based on the circumstances or if it is situational,
then it is fair enough to expect that the teacher leadership is an influential factor in
student’s educational motivation.

The student as leader

Cheatham etal. (2017) research on student motivation examines how a teacher leader can
foster students’ educational motivation. For example, by supporting students core needs
such as knowledge, and competence, and by being relatable a teacher leader can foster
students educational motivational. On the contrary, studies on students’ educational
motivation by Oqvist and Malmstrom (2018) associated teachers’ motivation with
students’ motivation (intrinsic motivation).

There have been studies published on the role of a student leader or the qualities that a
student leader should have to be able to lead and influence a group. Also, colleges and
universities emphasize on the need for developing students as leaders, Cui et al. (2022),
Kim et al. (2020). Skalicky et al. (2020) Universities and colleges are adding the concept
of leadership and other relevant skills for quality education in their assessments. There is
no clear literature available on the student as a leader and their collaboration with teacher
leader in improving classroom behaviour and therefore our views on student as a leader
comes close to the student who is intrinsically motivated to perform a task or learn new
knowledge.

Our views on the student as a leader have been adapted from Ryan and Deci’s Self-
determination model. According to Ryan and Deci’s (2006) Self-determination model,
students motivation level in the classroom setting refers to the efforts taken by the student
to achieve successful outcomes. Furthermore, student engagement and motivation play
important in the learning process and students will never take any efforts to learn if there
is no motivation.
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Figure 1. Self-determination model by Ryan and Deci (2006)

Ryan and Deci (2006) described different forms of extrinsic motivation which start from
not motivated or non-self-determined behaviour to external regulation where one
attempts a task for satisfying external demand; Introjected regulation where a task is
performed for enhancement of ego; Identified regulation where the task is valued for itself
or holds personal importance; Integrated regulation is considered as the self-controlled
kind of motivation, however it is still classes as extrinsic motivation and this exists when
the external regulations are informed and the person is able to evaluate their progress as
per their own needs. Although integrated regulation exhibits the qualities of intrinsic
motivation it is still classed as an extrinsic form of motivation. The intrinsic motivation is
atthe end. It is important that one understand different types of extrinsic motivation as it
will help a teacher in understanding how a student must is self-determined during the
learning process and it will also help in understanding how much effort a student must
putin the learning process.

Referring to the above Figure 1, the self-determination model, we classed teacher as a
leader as extrinsic motivator, whereas student as a leader classed as intrinsic motivation.

Methodology

The study explored the relationship between a teacher as a leader and a student as a
leader in managing learners’ responsible behaviour in the classroom. This study was
explorative in nature where secondary data was collected and reviewed from available
literature. The secondary data was collected through peer-reviewed journal articles, and
books that were retrieved by a computerised literature search from the online database
Ebooks (Ebbok Central, EBSCO Ebooks, VLEBooks, Kortext and GoogleScholar) and also a
search of over 78,000 peer-reviewed journal titles using a UK University search engine
and searching mainly the list of the key words from this paper, see also table 3; giving 70
journal articles used in this research. The literature collection was analysed for the studies
that were published up to 2022 using keywords that contained variables related to
student engagement, Inclusive classrooms, supportive classroom, classroom
participation, student-centred teaching, and educational scaffolding.
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Table 1. Evidence of data collected through interviews and discussion with HEI colleagues (Lecturers and Senior Management Staff)

Total
Respondent | Role definition Qualification Department Level Experience | Respondent types experience of
sector
Med, PGCE, BSC (H , , HNC/HND ,
1 Lecturer ¢ (Hons) Health and Social Care / / 5 Years Professional 7 Years
QTLS BSC
Director of Curriculum BSC Health and Social Business, Health and HND/HNC/BA .
2 ) . . 4 Years Professional 19 Years
Services Care, PGCE, Master Social Care, Computing | Hons/ Top up
Top up Programme HND/HNC/
3 b up Frog BA (Hons) Health and Social Care BA(Hons)/ 5 years Professional 6 Years
Manager and Lecturer
Top up
4 Lecturer HE Business management, Business HNC/HND 3 Years Professional 3 Years
PGCE, MA Education
BSC, MA Business
5 Lecturer Management, Doctor of Business HNC/HND 1 Year Professional 5 Years
Philosophy
HNC/HND/
Head of High BA(H ,
6 ea 0, igher MA, BA (Hons), PGCE Business (Hons) 3 Years Professional 4 Years
Education Top up, Level
7
7 Lecturer BSc (Hons), PGCE Health and Social Care HNC/ HND 3 Years Professional 4 Years
Programme
PhD Candidate, QTLS, . HNC/HND .
8 Management and andidate, Q Health and Social Care / / 5 Years Professional 22 Years
PGCE, MA, BA (Hons) Top up
Lecturer
Pastoral and Inclusion Master of Public Heath,
9 Manager MBBS, HND Health Care Management Staff HND/HNC 2 Years Professional 2 Years
g Practice for England.
PGCE, Level 7 Strategi
Director of Education evel / Straleglc Business, Healthand | HND/HNC/BA _
10 and Student Experience Leadership and Social Care, Computin Hons/ Top u 5 Years Professional 25 Years
P Management, QTLS ’ puting pup

Source: own elaboration
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The informal qualitative approach was used for collecting data through interviews and
discussions with HEI colleagues who are HE lecturers, and the senior management staff of
the college and peer reviewed authors of HE articles and books.

Covert observation was also done as a part of qualitative method, where the in-depth
research was conducted with observing, and watching the actions, behaviour or
communication patterns of the students from diverse background of education, age, sex,
race and ethnicity. This observation was conducted over a period of 6 months with total
73 students from different levels of education.

Table 2. Evidence of students observed over a period of 6 months

Term Course Number of Students
September 2021/2022 HNC/HND - Business 25
January 2022/ 2023 HNC/HND - Business 13
April 2022/2023 HNC/HND - Business 28
September 2022/2023 BA (Honours) -Business 7
Total 73

Source: own elaboration

The data was also analysed through a process of deductive analysis aiming to test existing
concepts, models, theories and hypotheses in a new context.

Findings and discussion

This section of the paper focuses on the main findings from the review drawn from the
selected 68 articles, interviews and discussions with HEI colleagues who are HE lecturers,
and the senior management staff of the college and by observing 73 HE students for the
period of 6 months. The findings are represented in four themes. First theme is based on
teacher leader and student as a leader and different definitions of teacher leader and
student as a leader. Second theme is based on the role of teacher leader in providing
extrinsic motivation, and the role of student as a leader in motivating teacher leader. Third
theme is based on the factors that influence student engagement, participation and higher
achievements. Fourth theme is based on the role of teach leader and student as leader in
managing withdrawal and disruptive behaviour so that students achieve higher outcomes.

Table 3. Scope of the research represented in four themes

Research scope Key references

Davis (2011); Forster (1997); Houghton, et al (2012);
Katzenmeyer and Moller (2001); Maykrantz and Houghton

1 ;Fteua;:;tr;‘:?l:ji:f (2020); Merideth 2006); Nguyen et al. (2020); Rost and
Amarant (2005); Sherrill (1999); Wenner and Campbell

(2017); York-Barr and Duke (2004).

Ainscow and Messiou (2018); Astin (1984); Avis et al.

(2014); Bandura (2007); Beaudoin et al. (2004); Black and

William (1998); Brookhart et al. (2009); Cheatham et al.

(2017); Cui et al. (2022); Dunlosky et al. (2013); Henri et at.

Theme

Role of both teacher
leader and student

as a leader in

(2015); Kim et al. (2020); Miller et al. (2011); Oqvist and

engagement,
participation and

2
providing Malmstrom (2018); Pike and Kuh (2003) (2005); Ryan and
motivation to each Deci (2000); Salend (2013); Shreffler et al. (2019); Skalicky
other. et al. (2020); Skinner and Belmont (1993); Sriharan et al.
(2022); Stiggins (2009); Tucker et al. (2022); Woytek
(2005); Yada et al. (2018).
Fact that
) actors tha Carini et al. (2006); Hernandez-Torrano et al. (2022);
influence student
3 Lambert-Heggs (2011); Lebor (2017); Mayne et al. (2018);

McMillan (2001); Meyer and Turner (2006); Schiefele and
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higher Schaffner (2015); Shin and Sok (2023); Taylor et al. (2014);
achievements. Webster-Stratton (2000).
Alvarez-Bell et al. (2017); Ameliana (2017); Archambault et
al. (2009); Carl Ransom Rogers and Rogers (1969); Crookes
leader in managing etal. (2013); Guay etal. (2008); Khalil and Elkhider (2016);
withdrawal and Murphy et al. (2020); Murphy et al. (2021); Ozen and
4 disruptive Yildirim (2022); PEETSMA, et al. (2005); Pintrich (2004);
behaviour so that Scherzinger and Wettstein (2019); Shanley (2022); Shreffler
et al. (2019); Spinath et al. (2006); Sriharan et al. (2022);
Tanner (2013); Vallerand (2000); Van der Werf et al.
(2008); Wigfield and Eccles (1994); Zhao and Kuh (2004).
Source: own elaboration

Role of teach leader
and a student as

students achieve
higher outcomes.

Theme 1: Teacher leader and student as a leader and different definitions of teacher
leader and student as a leader

This addresses RQ 1 and 2. From the opinion drawn from reviewing 68 articles and from
HEI colleagues /HE lecturers, and the senior management staff of the college. “Teacher
Leader” is associated with three important qualities such as Empathy, Influence and
Motivation. The definitions and participants responses are presented below.

Empathy

Theme 1 indented to learn the qualities of a teacher leader from the perceptive of peer
reviewed articles and HE lecturers. The first quality appeared to be Empathy. For example,
Participant 1(P1) stated that empathy is the most important quality that a teacher leader
should have to be able to achieve educational goals of their learners. P1 further
highlighted the importance of fostering encouragement and mutual respect in the
classroom so that learners develop a sense of belongingness and learning will not be
restricted to only classroom.

“Teacher leaders can impact the student’s life if they are empathetic towards their
student’s. Students tends to develop more trust in the teacher who is empathetic
towards them. Student’s do not hesitate to approach teachers who provide
encouragement, are open minded, and kind” (P1)

The opinion of P4 on Teacher leader was slightly different than P1, as P4 looks teacher
leaders through a wider perspective and not just restricted to their students or within the
classroom.

“Teacher leaders are not just dedicated toward improving their student’s
achievements, but also looks forward to achieving the goals for their organisation.
Teacher leader not just encourage their students, but also their colleagues in
improving practices” (P4)

Influence

This section reflects on the participants perception on teacher leader’s second quality
“Influence” for creating lifelong impact on students. P3 defined the meaning of influence
as a process of positive manipulation of students for achieving better outcomes.

“When teacher leader influences the student, the teacher is getting their students do
the things that they would not want to do initially. Many a times students do not
know the importance of doing certain things and therefore, it is important that a
teacher positively manipulate their students in getting things done in a particular
manner for their own good” (P3)
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P2 however contradicted the perception of P3 and emphasised that students follow their
teachers as they are convinced with their teacher, and they trust their teacher.

“Students are influenced by their teacher when the teacher succeeds in convincing
their students and when teacher succeeds in gaining trust from their students” (P3)

Motivation

This section reflects on the participants perception on teacher leader’s third quality
“Motivation” which will act as extrinsic motivation and foster educational motivation
among students. P7 gave own experience of how motivation helps students in remaining
consistent in their work and produce better outcome.

“Teacher leader should motivate their students so that they become consistent in
their work. It also helps in maintaining positive classroom behaviour” (P7)

From the opinion drawn from HEI colleagues /HE lecturers, and the senior management
staff of the college. “Student as a leader” is seen as someone who is Intrinsically motivated
to learn. “Student as a leader” is associated with three qualities, intrinsically motivated
individual, independent learner and responsible learner. P1 stated that “Student as a
leader” is a motivated individual who takes the responsibility of his/her own education.

“An intrinsically motivated student takes the responsibility of his/her own
education and cooperates the teacher in the classroom as he/she is interested and
willing to learn” (P1)

P8 however discussed from his/ her own experience that students are intrinsically
motivated when they can personally relate to the content that is be being taught in the
classroom.

“When student finds the content of the session relatable, he or she becomes
intrinsically motivated” (P8)

P2 emphasised on the process of student evolving as a leader. He/ she discussed his/her
own experience on reinforcing leadership qualities in his/her student as student was
willing to improve for better outcomes.

“Students evolves as leaders when teacher guides them with the required leadership
skills. However, student needs to realise and show willingness for improvements”

(P2)

Theme 2: The role of teacher leader in providing extrinsic motivation, and the role of
student as a leader in motivating teacher leader

This addresses RQ 1, 2 and 3. The section reflects on the opinion drawn from the HEI
colleagues/ Lecturers and senior management staff of the college on the role of teacher
leader in providing extrinsic motivation and the role of student as a leader in motivating
teacher leader.

The role of teacher leader in providing extrinsic motivation

P6 discussed his/her own journey of teaching and stated that teacher leader is an
individual who works on improving himself/herself first so that his teaching approaches
are suitable for the students. Further he/her discussed his/her own qualities and practices
that identifies him/her as a teacher leader.
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“A teacher leader takes the responsibility of improving their student’s behaviour in
the classroom and achieve their educational goals. Student may lose their
consistency however teacher leader provides constant motivation and plans
strategies for reducing their dependency on the teacher for any external
motivation” (P6)

P8 however sees teacher leader in a role of mentor and role model, who constantly act as
a main source of support and guidance for the student.

“If teacher takes interest in the student, it will reflect in the student’s attitude and
work” (P9)

P9 Discussed the same question considering factors that affects the motivation level of
students. Further he/she discussed on the responsibilities of a teacher leader in
motivating these students who have many barriers in learning which affects their
motivation level.

“Some students have many barriers to learning, and may have additional needs, or
social and emotional barriers which affects their motivation level. Although in a
wider perspective student motivation can impact the motivation levels of the
teacher, in certain cases, it is the responsibility of the teacher to guide these
students, understand their needs, and get the best out of them by encouraging them,
by appreciating their achievements and using right teaching approach in the
classroom” (P9)

The role of student as a leader in motivating teacher leader

P8 stated that students’ motivation plays an important role in maintaining positive
environment in the classroom. P8 also linked student’s motivation with teachers showing
better preparations for the sessions for examples; including challenging classroom
activities so that student’s participation and classroom engagement is improved.

“Students motivation level creates an impact on the way teacher conducts a session.
With positive responses and queries from the students, teacher is motivated to well
prepare and well plan the session. A teacher always looks forward to teaching an
enthusiastic group of teachers” (P8)

Link between intrinsic (Student as a leader) and extrinsic motivation (Teacher as leader) in
providing educational motivation to the students

The views drawn from the literature of organisational behaviour and conceptual
leadership models Sriharan et al. (2022) such as individual, behavioural and contingent
model suggests that intrinsic motivation is important for student’s educational motivation
and extrinsic motivational factor show high impact on developing intrinsic motivation in
the students. Although extrinsic motivation shows high impact on student motivation
level for achieving higher outcomes, we anticipate that students’ motivation level does
impact the outcome of teacher leader.
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Figure 2. Conceptual leadership models
Source: Sriharan et al. (2022)

The views drawn from the literature of organisational behaviour and conceptual
leadership models Sriharan et al. (2022) such as individual, behavioural and contingent
model suggests that intrinsic motivation is important for student’s educational motivation
and extrinsic motivational factor show high impact on developing intrinsic motivation in
the students. Although extrinsic motivation shows high impact on student motivation
level for achieving higher outcomes, we anticipate that students’ motivation level does
impact the outcome of teacher leader.

Here intrinsic motivation is classes as student as a leader, whereas extrinsic motivational
factor is classes as teacher leader. The Self-Determination Model by Ryan and Deci (2006)
and Vallerand (2000) mentioned as figure 1 indicates that we get better understanding of
the effects of teacher leadership by considering its effect on the educational motivation of
the student.

Teacher leader acts as external / extrinsic motivation for the students. Students do not
have any control over external motivational factors and therefore, teacher leadership play
an important role in understanding varied needs of students and fulfilling those needs to
provide them educational motivation. Although previous research show that individual
who works with transformational leaders show higher level of motivation and they
perform better than others, this research paper identified that students who can relate
their teacher’s leadership style with their current conscious mental activities which can
be called as students cognitive state, they are more motivated and performs much better
academically.

If a student is intrinsically not motivated, he/she will never be pleased with external
rewards or alarmed by any punishment. Lack of intrinsic motivation will keep students
least interested in any activity around them and they will be less ambitious. Lack of
motivation in the students will impact the motivation levels of the teacher.

Theme 3: Factors that influence student engagement, participation and higher
achievements

This addresses RQ 1, 2 and 3. HEI lecturers were asked questions specifically on the
practices they follow in the classroom for improving student engagement and
participation. During the interview and further discussion, they also mentioned the factors
that affect the engagement level and participation of the students in the classroom. The
responses were majorly based on their own experiences in the classroom.

P4 Shares his/own experience when he/she was a trainee teacher 2 years ago. He/ she
pointed out 4 factors that are responsible for influencing student engagement and
participation in the classroom. These factors are “low confidence level of a teacher, “not
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able to share ideas with students in effective manger” and “no proper management of
teaching content and activities within the classroom”. P4 considered skills as well as
psychological aspects of teacher while expressing his/her idea on student engagement
and participation.

“Students would not find classroom activities valuable to their learning when
teacher is not able to share ideas with them effectively. Teacher must teach the
lesson in a firm manner that students should not find the session boring. Teacher
should listen and form a good bond with their students” (P4)

P1 Discussed the importance of right leadership approach for improving classroom
engagement and participation. According to P1 the teaching session is a medium through
which information is presented by teacher to their students. Teachers can choose the best
way to deliver the information that is most suitable for students understanding. P1 further
suggested that teachers should practice Authoritarian approach when conducting
classroom sessions. The authoritarian approach however should not be confused with
being rude, loud and threatening.

“Teacher should employ authoritarian approach in the classroom. However, this
approach should not be confused with being ruder and threatening. Student will
follow their teachers’ instructions when a teacher is firm with their students. This
will save teachers time in convincing their students to produce any work and
students will know the benefits of the outcomes once they receive positive results.
Teacher will be able to gain more trust from their students for any future classroom
activity. However, teachers should only employ this approach when they are
confident and clear about the expected outcomes” (P1)

Theme 4: The role teacher leader and a student as leader in managing withdrawal
and disruptive behaviour so that students achieve higher outcomes

This section addresses RQ 4 and 5.
The role teacher leader in managing disruptive behaviour

The opinion drawn from the participants for this question was of contrasting in nature.
According to P1, P3, P7 and P9 to manage disruptive behaviour of the student, teacher
should set out clear rules, employ flexible teaching approach, and acknowledge the
feelings of the individual students.

“Disruptive behaviour is caused by stress and anxiety and therefore teacher should
acknowledge the feeling of each individual and employ flexible teaching approach”

(P9)

“Teachers should know their students’ names and address disruptive behaviour
directly. Teachers should set clear rules for the classroom and communicate the
consequences of disruptive behaviour to their students beforehand” (P3)

“Teachers should develop a good bonding with their students. Teachers should
reflect positive attitude toward their students. Students only approach teacher
when they trust their teachers” (P9)

P8 However had an interesting response to this question. According to P8 an ideal teacher
should take disruption positively.

“Teachers should handle and accept disruptive behaviour positively, by assuming
that the disruption has caused as learning is taking place. The learning speed of
every student will be different and thus they tend to discuss while session is still
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ongoing. However, teacher still needs to set out boundaries and promote mutual
respect for the better flow of the session” (P8)

The role of teacher leader in managing withdrawal behaviour

This question has received contrasting response from the participants. The opinion drawn
from the response stresses that if teachers do not have right “skills” and “psychological
aspects” it can cause students to withdraw and that the teachers can manage this
behaviour if they have these skills and psychological aspects.

“Teacher needs to build a good relationship with their students, and she/he needs
to be calm and approachable. Teacher who carries these psychological aspects can
identify students’ withdrawal symptoms well in advance. This can give teacher
enough time for planning and creating strategies to manage this behaviour” (P5)

“Teacher should give one to one attention and time to their students within the set
boundaries to understand the reason for withdrawal behaviour. If teacher cannot
help the students for some reasons, it is always recommended that they take help
from other teachers or refer the student to Pastoral team” (P8)

P4, P3 and P6 on the contrary discussed on student qualities, skills and psychological
aspects that can cause them to display withdrawal behaviour.

“Is it important that teachers understand withdrawal behaviour from students’
perspective. It is possible that student may have social anxiety disorder, mental
health conditions, physical health conditions, lack of confidence, and other
environmental issues that may cause them to show withdrawal behaviour” (P4)

“It is possible that student is not able to find the classroom session or activities
personally valuable to him/her or he/she is not able to relate to the content that is
being taught in the classroom, which can cause them to display withdrawal
behaviour” (P3)

The following figure (Figure 3) is created by the Author that describes the collector role
of teacher as a leader and student as a leader in facilitating responsible behaviour in the
classroom.

Indusivity
Knowledge
Student Centred Learning

POSITIVE INFLUENCE

Student as a
Leader
(Intrinsic
Motivation)

Teacher Leader
(Extrinsic
Motivation)

Respansible
Behaviour

CO-OPERATION

Respect and Trust
Attendance
Interest

Figure 3. Classroom Responsible Behaviour Model (CRBM)
Source: own elaboration



Management Dynamics in the Knowledge Economy | 225
Vol.11 (2023) no.3, pp.208-231; DOI 10.2478/mdke-2023-0014

The above figure discusses the inputs of Teacher leader and Inputs of Student as a leader
in facilitating responsible classroom behaviour within the classroom. The Teacher Leader
is sees as a source of Extrinsic motivation, who provides extrinsic motivation to their
students through Inclusivity, Knowledge and Student-Centred Learning. They are further
described as follows: 1. Inclusivity: Respect and value students’ contribution in the
classroom. Consider each students’ needs and provide adequate support for all the
students; Knowledge: Expert Subject Knowledge and Pedagogical Content Knowledge;
Student-Centred Learning: Engage students in learning process and learning strategies,
provide them with opportunities to explore wide range of disciplines, let them express
and approach the teacher confidently. The three factors act as positive influence for the
student in manging responsible behaviour in the classroom.

The Student as a Leader is seen as an individual who is Intrinsically motivated and co-
operates their teachers through Respect and Trust, Attendance and Interest. It is further
described as follows: 1, Respect and Trust: They truly respect their teachers’ efforts in
facilitating knowledge and providing opportunities and trust the process and their
teachers as they are intrinsically motivated; 2. Attendance: They regularly attend their
sessions and other activities related to their academics as they are intrinsically motivated
to improve themselves; 3. Interest: Student shows interest in learning new knowledge and
participate in all the classroom activities as they are intrinsically motivated to do so.

The two arrows pointing toward the middle circle “Responsible behaviour”, shows that
teacher leaders’ inputs and student as a leader’s input are equally important in classroom
behaviour. Also, the motivation levels of teacher leader and student as a leader are
interdepend on each other.

The teacher leader acts as a positive influencer, however student as a leader co-operates
their teacher in the whole process. This also shows that inputs are required from both the
sides for managing the classroom behaviour. If students do not show interest, remain
absent, do not value and respect their teacher it will impact the motivation levels of the
teacher. At the sometime, if teacher do not provide knowledge, inclusivity and student-
centred approach in the classroom, student will not be motivated to be a part of learning
process.

Conclusions

This research study explored the role of a teacher leader and student as a leader in
facilitating responsible behaviour. When discussing about responsible behaviour the
focus was on managing disruptive and withdrawal behaviour of the students in the
classroom.

There are at least two original contributions in this research paper. Firstly, by presenting
findings through four major themes such as definitions of teacher leader and student as a
leader; role of teacher leader and student as a leader in motiving each other; factors
influencing student engagement and participation; and role of a teacher leader and
student as a leader in managing disruptive and withdrawal behaviour in the classroom,
were found to co-related with facilitating responsible behaviour in the classroom (see
Table 3).

Secondly, by creating and producing Classroom Responsible Behaviour Model (CRBM)
which represents the Teacher Leader as a source of Extrinsic motivation, who provides
extrinsic motivation and positively influences their students through Inclusivity,
Knowledge, and Student-Centred Learning. Whereas Student as a Leader are presented as
an individual who is Intrinsically motivated and co-operates their teachers through
Respect and Trust, Attendance, and Interest (refer to Figure: 3).
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Overall, the co-occurrence of combined efforts between teacher leader, student as a leader
and the role of motivation provides evidence that a teacher leader and student as a leader
impacts each other’s motivation levels which acts as an aid to improving disruptive and
withdrawal behaviour in the classroom. The reason disruptive and withdrawal behaviour
has mentioned as managing this behaviour assists in maintaining good classroom
behaviour.

Existing literature has shown that the role of teacher leader is to provide their students
with new knowledge, skills and ability to take own decisions. Teacher leader should work
towards making their students independent learner (Lebor, 2017). On the other hand,
our views derived from Self-determination The model proposed by Ryan and Deci (2006)
stated that student as a leader show self-determined behaviour, they are intrinsically
motivated, they enjoy learning in the classroom and they find satisfaction through
classroom participation, discussion and learning new concepts.

The teacher leader and student as a leader both has their own needs, and they must assist
and fulfil each other’s needs in order to achieve mutual goals. Students expect their
teacher leaders to provide them with right guidance, introduce them with new knowledge
on different subjects that are taught in the classroom, different skills required for learning,
and create awareness on the employment opportunities (Beaudoin et al.,, 2004). On the
other hand, teacher leader expects their student as a leader to attend their lecture
regularly, come prepared for their lectures, respect their teachers, learn new concepts in
the classroom and be focused and interested in the education (Cheatham et al., 2017).

After reviewing the responses to the research questions, it is suggested that teachers can
only teach effectively when there is a good classroom behaviour. Teachers cannot teach
and students cannot learn when the classroom environment is disruptive, violent. It also
suggested that teachers act as external motivation to their students, however students’
needs to be intrinsically motivated so that they can give their best in the classroom.

The participants also suggested that classroom management should include managing
teaching content, time, lesson preparations and classroom activities. Teachers should be
leading the classroom, and able to control students’ behaviour with the application of
proper rules and regulations.

Teachers should be empathic and understand student’s position; should follow inclusivity
and practice different teaching approaches looking at the needs of individual students.
This will assist in developing better relationship with their students enabling good
classroom behaviour.
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